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Departmental Assessment PEaaneport
Dates Plan/Report Covers:

Date:
Department:
Director:
Assessment Confact;
Email:
Phone:

Statement of Mission: (The mission describes the purpose of the organization and the constituents
served. The mission of the Department or Unit will support the missions of the College or Division and
the University.) ' '

Statement of Goals: (Program goals are overarching statements that describe what a program is
trying to accomplish. Educational goals are broad statements describing what learners are expected to
learn: - sometimes they describe a state of being. While educational goals should be stated as specifically
as possible, sometimes it is difficult to do so; as a result, goals are often a bit vague and open to
interpretation. Key words that typify educational goals are: know, appreciate, understand, etc.)

Statement of Outcomes: (Outcomes are specific statements derived from the goals; they help clarify
and define the meaning of the goal. Learning outcomes articulate the measurable expected results of
an instructional activity or program effort. Outcomes are not knowing, thinking and understanding, but
rather a demonstration of knowing, thinking or understanding. Outcomes describe measurable behaviors
achieved using active verbs such as arrange, define, explain, calculate, design, synthesize, evaluats, etc.
Operational/business outcomes describe those elements of a program or activity that can be counted
such as: research dollars per faculty, number of students served, level of satisfaction, number of
advisees, number and type of appoiniments with students, etc.)

Assessment Methods: (Assessment methods include the criteria, process, and tools used to
determine if the intended outcomes were reached. Assessment methods articulate the target audience of
the assessment, the methods and tools for data collection, criteria or targets that specify that the outcome
has been met, and how the data will be analyzed. A combination of methods to measure cutcomes is
desirable. Assessing the effectiveness of instructional methods (lecture, team learning, discussion, etc.}
and student learning methods (note taking, reading, computer lesions, etc.) are critical components of the
assessment process.)

Implementation of Assessment Plan: (This describes who is responsible, what is being assessed,

how data are collected, and the timeline for assessment activities. Not all assessments must be
conducted annually. A table is often useful for visualizing the process. )

Results: (Report results for each outcome based on established criteria)
Decisions and Recommendations: (Based upon the results, describe any decisions or actions
taken regarding programs, policies, and services as well as improvements/refinements to the assessment

process. Include a plan for assessing the effectiveness of these decisions or actions. )

Adopted by the Student Affairs Assessment Council, November 26, 2003. Revised and adopted by the
Student Affairs Assessment Council and the University Assessment Council, June 13, 2006
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Learning Outcomes Worksheet

Target Group:

Target Learning:

Level of Mastery (Bloom’s Taxonomy Word):

Combine your answers from the above into a learning outcome. (Target Group)
will be able to (Bloom’s Taxonomy word) (Targeted Learning).

Learning Outcome:

What activities or actions would help to meet this outcome?

How could this be measured to know if the outcome has been reached?

To what division/department/unit goal does this outcome relate/contribute?

(Developed by the Oregon State University Department of Recreational Sports, 2006)

Sanderson, Ketcham, Yamamoto, Sumner, Dyer, 2009 4




Tips on Writing Your Mission Statement

The Mission Statement of an organization is a proclamation of why it exists and a clarification of who it
serves. In essence it is a statement of the organization’s reason for being and it inspires and directs the
people who contribute to its success. The mission answers these three questions:

1. Who are wa?

2. What do we do?

3. Why do we do #t?
Often organizations confuse the mission with the vision of the organization. The mission describes what
an organization is and a Vision describes what the organization wants to be.

As you look at your mission statements consider these "best practices” for mission statements.

Best mission statements:

Are sharply focused, precise statements that are clearly understood

Distill what you are about or why you exist in two or three sentences {no more than 25 words)
Use plain speech with no technical jargon and no adornments

Are brief and simple which makes them powerful

Guide organizations in good times and bad

Allow goals and outcomes and activities to flow from them

Define precisely why the organization exists

Do not prescribe means

Are sufficiently broad

Inspire commitment

Are realistic

Choose words for their meaning rather than beauty or loftiness

Avoid saying how great you are, what great quality and what great service is provide
Are best developed with input by all the members of an organization

Can be articulaled by everyone in the organization.
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The following are some Mission statements that exemplify these principles.

Sun Microsystems: "Solve complex network computing problems for governments, enterprises, and
service providers.” A simple mission statement identifying who their market is and what they do.

Ben & Jerry's ice Cream: "To make, distribute and sell the finest quality all natural ice cream and
euphoric concoctions with a continued commitment to incorporating wholesome, natural ingredients and
promoting business practices that respect the Earth and the Environment.”  This mission inspired Ben
and Jerry to build a cause-related company.

The Elephant Sanctuary: “A natural-habitat refuge where sick; old, and needy elephants can once
again walk the earth in peace and dignity.” One powerful statement that evokes emotion and instant
aftachment to the cause of this organization.

Humane Society of the United States: “To create a humane and sustainable world for all animals,
including people, through education, advocacy, and the promotion of respect and compassion.”

The Process of Developing a Mission Statement
Best missions are those that get input from the entire organization. Since the mission will direct the work
of the organization, it is important to obtain this buy-in from the outset of the process. While trying to get

input from everyone it is also important not to try to do group writing and editing. This often delays the
process, and can be a very frustrating venture which could delay or derail the process.
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Level of Mastery and Action Words

Bloom’s Taxonomy

Examples and Key Words

Knowledge
--recall or recognize
information or data

Examples: Student can recite safety rules. Student will list
steps necessary for participant check-in. Student will recite
the three rules of aquatic safety.

Active Words: list, define, name, recognize, state, record,
outline, reproduce, describe, match, enumerate, count, tell,
recall, recite

Comprehension
--understands the meaning
and can restate in own words

Examples: Student will explain the steps involved in
administering CPR. Student will descnbe the purpose of the
Wellness Wheel in the DRS.

Active Words: explain, describe, interpret, discuss, give
examples of, summarize, differentiate, extend, estimate,
defend, paraphrase, give examples of, review

Application
--uses previously learned
information in new situations

Examples: Student will use the wellness wheel to
demonstrate how programs in DRS are related to healthy
living. Student will demonstrate appropriate CPR techniques
on resuscitation simulator,

Active Words: arliculate, develop, construct, demonstrate,
determine, instruct, relate, manipulate, modify, prepare,
assess, select, implement, produce, include

Analysis

--breaking down component
parts to understand the
undertying structure

Examples:” Student will differentiate elements of healthy
living. Student will prioritize program planning tasks. Student
will diagram swim sequences for effective lap pool use.

Active Words: differentiate, prioritize, diagram, distinguish,
examine, illustrate, outline, relate, subdivide, compare,
contrast, discriminate, identify, infer, select

Synthesis

--combining diverse elements
to create a new meaning,
structure, or whole

Examples: Experienced desk personnel will develop a
manual for use by new desk personnel. Student will integrate
wellness wheel model into marketing plan for DRS.

Active Words: combine, compare, construct, reorganize,
produce, plan, modify, integrate, develop, individualize, initiate,
formulate, design, organize, plan, rearrange, structure

Evaluation

~--judging or deciding based
upon some specified set of
criteria

Examples: Based upon the DRS tenet of fair play, sport club
leaders will decide between a lottery schedule and a fixed
design schedule for use of facilities.

Active Words: crifique, argue, evaluate, rate, rank prioritize,
judge, interpret, compare and contrast, justify,

Adapted from: Bloom, B. S. (Ed.). (1956). Taxonomy of educational objectives, vol.1: The
coghitive domain. New York: McKay.
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Assessment Measures and Best Uses

Method

Uses

Institutional Data

Used to gather:

—-Student demographic information
--Enroliment

--Retention

--Migration

--Ethnicity

--Success in subsequent courses
--Graduation

--Majors

--Departmental data

Survey

Used to gather:

--Demographic information --Experiences

--Descriptive information --Attitudes, opinions, values
--Self-reported behaviors --Expectations, goals, needs
Survey Types:

--Commercially prepared, standardized instruments (e.g., NSSE, CIRP)
--Internally developed

Considerations in Using Surveys and Tests

--Content --Reliability

--Data and Analysis --Validity

--Question format

--External credibility

--Ownership and copyright

--Development Time and Costs

Tests

Used to gather:

--Cognitive information

--Thinking information

--Can include written and oral presentations of materials
--Can be commercial or standardized as well

Interviews

Used to gather:

--Perceptions of experiences --Opinions

~-Stories --Can be used to assess knowledge
Considerations:

--Content --External credibility

--Time for analysis --Question format

--Data and Analysis

Focus Groups

Used to gather:

--Perceptions of experiences --Opinions
--Stories

Considerations:

--Content --External credibility
--Time for analysis --Question format
--Data and Analysis

Performance-
Based Measures

Used to gather:

--Direct evidence of learning through performance
Types of Performance-Based Measures:
--Capstone courses/experiences

--Papers -- Work samples

--Projects -- Direct observation

Considerations:--Must develop objective criteria for evaluating
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Checklists Used to gather:

--Direct evidence of presence or absence or frequency of a behavior
--Often used with direct observation of work product

Can be used to assess content knowledge and performance/skill
Considerations:

--Involves prior determination about behaviors that are present, absent,
or repeated

Rubrics Used to gather:

--Often used to score subjective-type performance measures
Consideration:

--Involves the prior determination about how performance wili be rated;
what does a satisfactory rating look like

Examples of Types of Assessment Measures

CHECKLIST
Content in Client Case Folders in a Counseling Center
Therapist of record Client
Reviewer Date of review
CASE STATUS: (circle) Active Inactive (1 mo. or more) Closed
REQUIRED IN FILE:
Active/lnactive Case Closed Case
__Intake summary, complete & signed __All Elements of Active/lnactive Case
__informed consent form, signed & dated List any missing elements:
__Diagnosis

__Treatment plan

__Progress notes, signed & dated

__Notes contain sufficient information __Closing summary, signed & dated

REQUIRED IN CASE FILES, AS APPROPRIATE:

__Release of information form __Testing resuilts

___Permission to tape __Medication information
__Supervisor's signature __Physical iliness

__Critical incident report copy __Substance abuse assessment

__Student Health Services referral form

COMMENTS:
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CHECKLIST
STUDENT GROUP ADVISING
Scenario:

As a Student Involvement BRIDGE student staff member you have been trying to get in contact
with the President of your assigned student organization for the past few weeks. You checked
your email today and found this email:
We're planning a food demo event and would like to use the MU ballroom for it. After
talking to the officers we came up with some possible dates, either Friday three weeks
from today, Thursday four weeks from today, or Saturday four weeks from today. We
have never organized a big event before and our organization is fairly small with 5
officers and about 5 active members, so what do we need to know to make this event a
successful one? Bob (President of the OSU Shoe Club)
1. What might some concerns bhe? 2. How could they be addressed?

(This is a very abbreviated checklist for purposes of example only.)

Pass = Articulates 3 of the possible responses and/or any other well-reasoned and
substantiated response for each question.

Possible Responses:

1. What might some concemns be?
___ Group size farge enough to pull off a Iérge event
____Relationship of event to the purpose of the group
____Location not conducive to type of event being planned
___ Timeframe for the event planning and‘ preparation is short
___Funding the event

____Any other well-reascned response: specify

2. How could they be addressed?
___Refer them to the event planning for student groups web site

___Ask the officers to meet with you to clarify their intentions and to provide coaching on
event planning

____Suggest that they talk with the Food Group to see how they planned their last
successful food demonstration.

____Any other well-reasoned response: specify
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RUBRIC

Name:

Teamwork Rubric

Rater:

Skills Criteria Points
. 1 2 3 4
Helping: None Some Most All
Students offer assistance to each Ofthe time | Ofthetime | Ofthetime | Ofthe time
other. ‘
Listening: None Some Most All
Students work from each other's Ofthe time | Ofthetime | Ofthetime | Ofthe time
ideas.
Participating: ] None Some Most All
Each student contribuies to the Ofthe time | Ofthetime | Ofthe time | Ofthe time
project. '
Persuading: None Some Most All
Siudents exchange, defend, and Of the time Of the time | Of the time Of the time
thing about ideas.
Questioning: None Some Most All
Students interact, discuss, and pose | Ofthetime | Ofthetime | Ofthetime { Ofthe time
questions to all members of the
feam.
Respecting: None Some Most AH
The leader observed the students Of the time | Ofthe time | Ofthe time | Ofthe iime
encouraging and supporting the
ideas and efforis of others.
Sharing: None Some Most All
The leader observed the studenis Ofthe time | Ofthetime | Ofthe timfj} Of the time
offering ideas and reporting their
findings to each other.

Total Points

Comments:

http://www teach-nology.com/web_tools/rebrics/process/

Rubric (Rating Scale)
Cultural Sensitivity in the Work Environment

Demonstrates culiural sensitivity in the work environment

Rating guidelines:
5. .. Consistently capable of working across cultures

4. .. Recognizes own subtle attitudes, cuitural limitations, is self-aware and is trying to improve

3. .. Recognizes and usually avoids stereotyping but struggles to be comfortable in cross-

cultural interactions

2. .. |s aware of the need io be sensitive to cultural differences but often does not see how own

beliefs and behaviors show cultural insensitivity
1... Overtly culturally insensitive

0...No bésis upon which to rate
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Group Project Rubric

Name: Date:
Project title: Rater:
Process Below Average Satisfactory Excellent
1. Has clear vision of final
product 1,2, 3 4,5,6 7,89
2. Properly organized to
complete project 1,2,3 4,56 7,8,9
3. Managed time wisely , '
1,2, 3 4,5,6 7,89
4. Acquired needed
knowledge base 1,2, 3 4,5,6 7,8,9
5. Communicated efforts
with leader 1,2,3 4,5,6 7,8 9
Product (Project) Below Average Satisfactory Excelient
6. Format .
' 1,2,3 4,56 7,89
7. Mechanics of
speaking/writing 1,2,3 4,56 7,8, 9
8. Organization and
structure 1,2, 3 4,56 7,8 9
9. Creativity
1,2,3 4,56 7,89
10. Demonstrates knowledge
1,2,3 4,586 7,89
11. Other:
Total Score
' Comments:
http://www.teach-nology.com/web_tools/rubrics/process/
Effectively Leads a Meeting Rubric (Rating Scale)
5 = Exceptional 4 = Present Most of the time 3 = Needs periodic coaching
-2 = Rarely demonstrates this behavior 1 = Behavicr not present

__ Effectively communicates

Balanced summary of discussion

_Lisfens and considers input from others ___Goals of meeting accomplished

___Involves diversity of people

_ Next steps planned

___Maintains climate conducive to meeting __Conducts meeting according to

function
__ Good use of time

organization standards
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Presentation Rubric

Name: Rater:
Date: Title of Work:
Elements Criteria Points
1 2 3 4
Organization . Student
Audience Aug;?fﬂ::ﬁthas presents Student presents
cannot ny information in information in
following i A .
understand ; logical logical, interesting
. presentation :
presentation because sequence sequence which
because there ; which audience can
. student jumps .
is no sequence around audience can follow.
of information ' follow.
Content Student does Student is
Knowledge | not_ have gr_asr? uncomfortable Student is at Student
of information; with case with demonstrates full
student cannot | information and knowledge {(more
. content, but : .
answer is able to fails to than required) with
questions answer only - elaborate explanations and
about subject rudimentary ’ elaboration.
questions.
Visuals Student used Student
no visuals occasional
used visuals Visuals related . Student t,{sed -
visuals fo reinforce
that rarely to text and
. screen text and
support text presentation. .
presentation.
and
) presentation. .
Mechanics Student’s Presentation Presentation §
presentation had three has no more
had four or misspellings than two " Presentation has
more spelling ar? dor 9 misspellings no misspellings or
errors andfor T and/or grammatical errors.
. grammatical L
grammatical gramm atical
errors.
errors errors.
Delivery Student Student
mumbles, .
incorrectly incorrecily Student's voice
. pronounces . Student used a
pronounces is clear. .
- terms. clear voice and
terms, and ; Student .
speaks too Audience pronounces correct, precise
. members have pronunciation of
quietly for e most words
) difficulty terms.
students in the heari correctly.
earing
back of class to resentation
hear P ’
Total Points
Comments:

http:/fwww.teach-nology.com-web_tools/rubrics/process/
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Collaborative Work Skills Rubric

CATEGORY 4 3 2 1

Time- Routinely uses Usually uses time Tends to Rarely gets things

management time well well throughout the procrastinate, but | done by the
throughout the project, but may have | always geis ‘| deadiines AND
project to ensure procrastinated on one | things done by group has to adjust
things get done on | thing. Group does not | the deadlines. deadlines or work -
time. Group does have to adjust Group does not responsibilities
not have to adjust | deadlines or work have to adjust because of this
deadlines or work | responsibilities deadlines or work { person's
responsibilities because of this responsibilities inadequate time
because of this person's because of this management.
person's procrastination. person's
procrastination. : procrastination.

Problem- Actively looks for Refines solutions Does not suggest | Does not try to

solving and suggests suggested by others. | or refine solve problems or

' solutions to solutions, but is help others solve
problems. witling to try out problems. Lets

solutions others do the work.
suggested by
others.

Attitude Never is publicty Rarely is publicly Occasionally is Often is publicly
critical of the critical of the project publicly critical of | critical of the
project or the work | or the work of others. | the project or the | project or the work
of others. Always Often has a positive work of other of other members
has a positive attitude about the members of the of the group. Often
attitude about the task(s). group. Usually has a negative
task(s). ' has a positive attitude about the

attitude about the | task(s).
_ . task(s).

Preparedness Brings needed Almest always brings | Almost always Often forgets
materials and is needed materials and | brings needed needed materials
always ready to is ready to wark. materials but or is rarely ready
work. : sometimes needs | to get to work.

to settle down :
and gst to work

Quality of Work | Provides work of Provides high quality | Provides work Provides work
the highest quality. | work. that occasionally | that usually

needs to be needs to be
checkedfredone | checked/redone
by other group by others to
members to ensure quality.
_ ensure quality.
Contributions Routinely - Usually provides Sometimes Rarely provides

provides useful
ideas when
participating in
the group. A
definite leader
who contributes a
lot of effort.

useful ideas when
participating in the
group. A strong
group member who
tries hard!

provides useful

_ideas when

participating in
the group. A
satisfactory
group member
who does what
is

required.

useful ideas
when
participating in
the group. May
refuse to
participate.
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Collaborative Work Skills Rubric (continued)

CATEGORY

4

3

2

1

Pride

Work reflects this
student's best

Work reflects a
strong effort from this

Work reflects

| some effort from

Work reflects
very little effort

Effectiveness

the effectiveness
of the group, and
makes suggestions
fo make it more
effective.

the effectiveness of
the group and works
to make the group
more effective.

monitors the
effectiveness of
the group and
works to make
the group more
effective.

efforts. student. this student, on the part of this
, student.
Monitors Group | Routinely monitors | Routinely monitors Occasionally Rarely monitors

the effectiveness
of the group and
does not work to
make it more
effective.

Focus on the
task

Consistently
stays focused on
the task and what
needs to be done.
Very self-
directed.

Focuses on the task
and what needs to
be done most of the
tire. Other group
members can count
on this person.

Focuses on the
task and what
needs to be
done some of
the time, Other
group members
must sometimes

.hag, prod, and

remind to keep
this person on-
task.

Rarely focuses
on the task and .
what needs to be
done. Lets others
do the work.

http://rubistar.4teachers.org/index.php

Rubric {Rating Scale)

Plan and Coordinate an Event

5 = Exceptional

4 = Present Most of the time
2 = Rarely demonstraies this behavior

Involves membership

Establishes plans with input from group

Delegates duties

Follow-up and supports those responsible for specific duties

Stays within budget

Get appropriate approvals

Communicates effectively with all involved

Anticipates difficulties and acts to minimize

3 = Needs pericdic coaching
1 = Behavior not present

Sanderson, Ketcham, Yamamoto, Sumner, Dyer, 2009 13




¥l 600Z ‘19AQ “eUWNS ‘OjoUBWIEA ‘WEYDISY ‘UOSISPUES

000Z 'SUOISSILIPY 10 2010 ‘ANSIBAIUN 8)BIS uohalp

Aem

2oy sBuiy) eAel o) sjuem

tsanbie Ajjensn Heoads |

0] SIBU10 MO|[E 10U $30(]

SMalA ||B BUllapISU0D
INOYNIM S3PIS SSYE}
U210 ‘sanfie sawjeLlcs
{Bunje) 3y Jo }sow S0

SMBIA ||& SI9pISUoD ‘senbie
Ajglel ysnw 00y sye)
SOLDWOS NG ‘'SULISI

uoisioap Jiey e Buiyoesy
ut edjay ‘wes) yym anblie jou sacp
‘Airenba syeads pue sussl| sAemly

SJUOdMBIA SIS0 SaNnep

aedioiued oy jueysay
S| puE SUoiSIoap Joy Indul
SJ8U10 Uo saljad Juspmis

payse Ajesyoads
uaym sejedoed Juapms

Juaswabeinoous
noyum sajedoed Juspnis

ndur siayjo safeanoous pue
sojedioned Ajjeonsesnyus Juapmg

§93NQUILOYD

;ajel0qe]|od o} AyNqy

159.1100U1 U)o
sjielap anNpayos (s1o0.9

1091100 S|IE}EP !SI0LID
Buijjeds ‘fecnewwrel mad

SJUSWLLIOD
[euolippe ppe jou saop
1080109 S|IB}ap UCHELIUGD
1081102 Buyeds Uewwels

>_m>:omtm
pappe siuawwod 1o 3|A1s |euosiad
‘19911020 S19118| UOIJRLLIIIUCS Ul S[ielap

LBRLAA

Buyjeds ‘jeonewwels)

Jauasl abehus

10U S20pP JoBJUOD aka
] Asana sl ‘smouy|
noA ‘swyn, AUELW 00)
{MO| 00} SWNJOA ‘UoNEN)IS
pue laua)s)| sssoub)

10€)L00 afa JUs)SISUOIU)
~SUYN, AUBW (MO 00)

1o )se} 00) syeads (uobief
“‘Bue|s) Jausls|| a3 Jo
aoualladxa ay) 10} 1da0U0D
aeudosddeul sasn
1suL)sy 01 Allcod sidepy

1oB1U0D aAa pooB swyn,
mal e asn Aew ‘uaasun

oq Aew awnoA 1081100
Ajlensn jewwels ‘Aem
fesauab e ul Jusjuco sjdepy

oauoo sAeme Bujjads ‘ewwels

10BjU0D 942 JUB)SISUCD

poab ‘swyn, ma) Asa ‘uoliepunuold
les|ny '99usadxe s Jaus)sy| 0]

siojas pue suoneur|dxa sppe ‘uofienys
pue iaua)sy| o} oyoads Jusjuod sidepy

reuosladiaiul
» Bupjeads alignd

IS[IIYS UOIIEIIUNWIWOD

BUON

Lo
Buinlb Ul yaealieno Aew
‘g “sssoold suoissiwpe
2ISBG SpueIsiapun

suonsanb

1o} 0B 0} alaym SMmouy

pue sassasold suoiss|Wpe
M3 B Spuelsiapun

‘uonjewout aieudosdde

saalf ‘@o1ales Js2q Jof uonoaap JUbu auyy
ul sjuapn]s ulod o) ARIgy “s9ssa00.d
Buipiebai abpamowy jo abuel apip

sasseanold uoissiwpe
Inoqe abpajmouy

eele oloads Aue
u aBpawouy payw| AISA

seale oM} 10
@uo o} papwi| abpemouy

‘seae Jpoads mey

e u| oBpamouy Jo yidag

“shdulen 1o sjusAs JUslind uo ajep
0} dn sdaay "senloe) pue swelboud
Buipsebal sBpapmouy jo abues apipy

|[npoadsaasip

se pejeldialul agq Aew aUO)
Bueys ‘se|diwexs Jueas|al
SaSN [eWosng JO Juol}

ul suoljesIaALOD euosiad
Jo sjeundoiddeur saseys
‘Jusiayipul si Jo Bupss.b
Jawoisnd apiaodd jou saoQq

SBLUI} JB PIEMME

aq Aeuwl slawio)sng

10} piebai Bunelisuowsp
18 sydwane ‘sajdwexs
jueAR[es M) sapiacld Aem
JEJILLIS B U| SIaLIa)sna e

S)esl] 'SI8LOISND S198I5) |

BAISUSYO

Jou s1 ey Buiseayd
sasooyd ‘affenbue;

ajjod yBnouy s1awolsnd
Jo} pieBal sejensuowap
‘abenbue) Je||we} sesn
Ssuuelw Ajpually g anjod

£ U] SJ9LU0ISND JSoW 8)98.10)

Sall) [[B 1B SJaWoisnd ||g pJemo)
Asapnoo g 1adsal yim s81221unuiLod
‘aimsod paxesl 'sjeufiis |eqlea

-ou ¥ Buniel-uiny ‘eBenbue) yBnoday)
Jawoisna Joj piebal sajelisuowap
‘afenfiue] |Inpoe; ¥ ajeudoidde ‘ejiuey
~DOSNN0) IBLLOISNI, SUOIESISAUOD

[|e sdasy auuew Ajpusaly

9 2)jlod e U] S19W0)SND |[B S188l0)

NSO Inoqe abpamouy

.

suoeindod
2SIBAID YIM YIOM O}
Ajqe pue fjapisuag

(1) Buuuibeg

(2)

Buidojaaag

{g) paysidwosoy

(v) fuejdweaxg

awooIng

MIIATY SHOLYNIGHOO0D ¥NOL YALNID JOLISIA SNdINYD J04 Jl¥gnd




600z '184Q tauwing .EoEmE@r ‘Weyolsy ‘uosiapueg

Gi
NOLLYHVYdddd
ALITYND MYOM
eSS SNV 5. 17 s
NOILVdIDILYVd
dp Ywﬁm\x\.ﬁ\kﬁ@ b7 NS VO VDD m%uw S JT. > 5 7 w@\\wﬂummamﬁww 7 @) Sabaf
| i QR SRS T 0 gpys e sop L Spords Jre WP ONINGLSIT
, LSy , mJEW ‘ .mS\m‘.N ;o Nr7 | RIMLERE WS DT
Vo STod g E%:Eh Y e A7 nme_ﬁﬁw*ma S ﬁwa\ﬁhw}w‘%in P SR
\%\w ?;@J%i%% o] ?mﬂ.&% N.Q ?me\v\.ﬂ m)hvﬂ{wﬁ et el ?lug__w mquw\,..m.w«;&?i -_.Umn—mmm_
g ?MMM. .,w?i,; - s ,w%mmwm : e [7 | Sy e s [y Al T i it
4 \sr.m.a
w&.&wﬁ o~ YN MO AWNIa3aN HOIH

S S iy 7 LIS IRUNE TET Lo

\%S\WNE\KH Py

£ _(noMvaL

SRIENY NMO ¥NOA dOT3A3A
SSRAEE 7 (Vellfe 2al2LHL




9l

600Z ‘19AQ 'Jeuwng ‘gjowele) ‘Weyoley| ‘uosiapues

9661 ‘BalBWY JO ABpAA Palun) wol paidepe [epoll 91507

pe10a||02

8159) SAIS) o

suonenbay

‘SMels _
soypasye - ¥ Asuow Jjounowy e [T * .| Buluies Splaold e smeT e
Alanysod e |. paysnes 9% = | SOSSBI0 LoBa | = “Bag
uopuUod paAlas 9, e yoogpuey :ueiBoud ayy
A8V} parosdw| e paonpoud doensq = o SJUIBIISUOT)
lolaByaq $aIny20.1g salnysolq
POUIPOIN * JosadA] = anqulsIq « juawdinby -
(IS pasesasou] » pasiApe S)USPMS 9SIADY = aull e
abpamouy a|doad jo jsquinN e sdoysyiom Heig e
Mau paUles) e sdoysy.iom BPIAQIL Asuoiy
69 JoJequinN e “B2 weibold ay) “f-a welboid
:syuedioiued “fa :soljAloB JaAljap 0} suop a2y} o} pajeapap
1o} sjgauag au} wouj synpold ale 1ey) saplAloy soaInosay
S3INOI1LNO i :
ONINYYHT S3INCILNO ] STALIAILOY SLNdNI
_ A2IAY3S — ,
. r Y
Juswpedap

ay) yoddns o} psubisap
‘aul) ‘sue|jop ‘suossad) seoinosal [ejuswuedsp
au; 4o uoipod [nibulueaw B SWINSUOD ey}
SaLI00IN0 PUE SSNJIAIDE pajefel Jo s19g sweiboid

ale jey) pue {'018

“SUOISSIP SIEMY JUSPMIS 10 UOISIAIC]]
sy} pue Alsianiun 91elg uohai syl ) ssie|al
Aleap )| “peales sjusnpsuod ay) pue uopeziueblo
ay) jo asodind ey Saquosa] UOISSIA

Juswpedap

e 10} 8[e0B ¢-¢ Ajuo AjleaidA | "usidtoooe oy Guikn
si weiboid oy} Jeym aguosap A|eseuab sjeog

"Op J0 MOUY 0] SIUAN}ISU0D SY suem uswiedap

B JEYM.JO Sjuawislels jesaush peolg (s|eos

NOISSIN

sweiboud Juswiedsq sileyy uapnis jesidA) loy ejejdway |spoly o160




RESOURCES

4 Bers, T.H., & Seybert, J.A. (1999). Effective Reporting. Tallahassee, FL: Association for
Institutional Research (www.fseu.eduflair’/home/htm).

This is a great reference for those who are not accustomed fo writing an assessment report
or research report. it is a very readable, practical and small book packed with good advice
and examples of ways to display data.

4 Bresciani, M. J., Gardner, M. M., Hickmiott, J. (2008). Demonstrating student success: a

practical guide to outcomes-based assessment of fearning and development in student
affairs. Sterling, VA: Stylus.

New book coming out in August, 2009. Will have wonderful examples of how many student
affairs organizations have implemented best practices in assessment in their various
organizations.

4 Bresciani, M.J., Zelna, C. L., & Anderson, J.A. (2004). Assessing Student Learning and
Development: A Handbook for Practitioners. National Association of Student Personnel
Administrators (htip://www.naspa.org/publications).

If you want a comprehensive but brief handbook on assessing student learning in student
affairs, this is your book. It provides information about many assessment strategies,
methods, ways of thinking, etc.
Maki, P. L. (2004). Assessing for learning. Sterling, VA: Stylus.
Great examples of mapping as well as other real-life work samples. Wonderful resource.

Palomba, C. A. & Banta, T. W. (1999). Assessment essentials: planning, implementing, and
improving assessment in higher education. San Francisco, CA: Jossey-Bass.

Great overall text that provides both theory as well as information on implementation.

Schuh, J. H. (2009). Assessment methods for student affairs. San Francisco, CA: John Wiley &
Sons, Inc.

Steveﬁs, D. D., & Levi, A. J. (2005). Introduction to Rubrics. Sterling, VA: Stylus Publishing LLC.

For those of you who are venturing into rubrics or checklist types of assessment, this book is
a must. It will give you a step-by-step process for the development of these tools.

Suskie, L. A. (1996). Questionnaire Survey Research: What Works (2™ Edition). Tallahassee,
FL: Association for Institutional Research (www.fsu.edu/~air/home.htm).

This book is great when you are trying to figure out how to ask a question or how to set up
your questionnaire/survey. It provides guidance that can help you think about how you want
to ask questions and how to reiate that data to the analysis.

United Way of America, (1996). Measuring Program Outcomes: A Practical Approach.
Alexandria, VA: United Way of America (www.unitedway.org)
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The United Way of America has been involved with measuring program outcomes for some
time. This very practical approach will be helpful when you think about program outcomes
versus learning outcomes. Itis an easy reference to use with great examples and
suggestions. (It has a good arficulation of how units can translate their serwces into the
educational framework of outcomes.)

Other Resource Suggestions

Bresciani, M. J. (20086). Outcomes-based academic and co-curricular program review: A
compifation of institufional good practices. Sterling, VA: Stylus.

Huba, M. E. & Freed, J. E. (2000). Learner-centered assessment on college campuses: shifting
the focus from teaching to learning. Needham Heights, MA: Allyn & Bacon.

Excelient articulation of how to shift from a teaching orientation to a learning orientation.
Very readable.

Keeling, R. P. (Ed.} (2004). Learning reconsidered: a campus-wide focus on the student
experience. Washington, DC: National Association of Student Personnel Administrators and
American College Personnel Association,

Keeling, R. P., Wall, A. F., Underhile, R., & Dungy, G.J. (2008). Assessment reconsidered:
institutional effectiveness for student success. Washington, DC: ICSSIA, NASPA, Keeling &
Associates.

NASPA’s NetResults

Bresciani, M. J. (2003, September). Writing measurable and meaningful outcomes. NASPA’s
NetResults. Retrieved September 9, 2003 from
http://iwww.naspa.org/membership/mem/nr/article.cfm?id=475

Bresciani, M. J. {2003, November). The updated outline for assessment plans. NASPA'’s
NetResuits, Retrieved November 4, 2003, from
hitp://www.naspa.org/membership/mem/nr/article.cfm?id=1263

Bresciani, M. & Ward, C. S. (2003, November). An updated criteria checklist for an assessment
program. NASPA’s NetResulfs. Retrieved November 4, 2003, from
hitp://www.naspa.org/membership/mem/nriarticle.cfm?id=1263

" Woosley, S. A., & Knerr, A. R. (2005, June). Common missteps in assessment building blocks
and how to avoid them (part 1 of 1II). NASPA's NetResults. Retrieved June 21, 2005, from
http://www.naspa.org/membership/mem/nr/article.cfm?id=1502

Woosley, S. A., & Knerr, A. R. (2005, October). Common missteps in assessment building
blocks and how to avoid them (part Hl of lll) NASPA’s NetResults. Retrieved October 12,
2005, from http://iwww.naspa.org/membership/mem/nr/article.cfm?id=1504

Woosley, S. A., & Knerr, A, R. (2005, November). Common missteps in assessment building

blocks and how to avoid them {part Il of lIl) NASPA’s NetResuits. Retrieved November 23,
2005 from hitp://iwww.naspa.org/membership/mem/nr/article.cfm?id=1511
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For more inforrﬁation consult the OSU Student Affairs Website:

http://oregonstate.edu/studentaffairs/assessment/index.html

OSU Student Affairs Assessment Council
Student Affairs Research and Evaluation
102 Buxton Hall-UHDS
Oregon State University
Corvallis, OR 97331

rebecca.sanderson@oregonstate.edu

541-737-8738

gon Ste

UNIVERSITY
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